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Overview

“Our vision is to ensure that all pupils develop important literacy skills so that they acquire a deep, long term, secure and adaptable
understanding of the subject.”

develop fundamental oracy skills to support their ability to:

o listen, understand, and interpret spoken language;

o communicate effectively to convey thoughts and ideas.
develop a love of reading through exposure to a range of texts.

are encouraged to read with increasing fluency and understanding.

develop fundamental transcription skills, including spelling and handwriting.

are able to articulate and structure their ideas for writing with increasing confidence.

develop their ability to plan and review writing for a range of purposes.




Linking the English stages to the HET
Fundamentals of Learning, Pre-Key Stage
Standards (PKSS) and National Curriculum

The HET Progression for English is organised into six stages. Whilst it should be acknowledged that pupils are likely to have ‘spikey’ profiles, it is
possible to link each of the stages broadly to the Pre-Key Stage Standards and Fundamentals of Learning framework, as outlined in the table

below:

Social Partner

Language Partner

Conversational Partner

o Stage | Stage | Stage | Stage | Stage | Stage
Communication 1 2 3 4 5 6
) PKSS | PKSS | PKSS | PKSS | PKSS | PKSS
1 2 3 4 5 6
- - - - - Y1 Y2




Aspects of English to be taught to pupils
with Severe Learning Difficulties

Oracy — Receptive Oracy — Speaking
Skills and Expressive
Skills

Reading

Reading Fluency Comprehension

Writing - Writing - Writing — Executive
Transcription Composition Function




Ref. Aspect of English Sub-aspect

1 Oracy — Receptive Skills Attention, Listening and Understanding
2 Oracy — Receptive Skills Asking and Answering Questions

3 Oracy - Speaking and Expressive Skills Vocabulary

4 Oracy - Speaking and Expressive Skills Sentence Building and Grammar

5 Oracy - Speaking and Expressive Skills Conversations and Social Interactions

6 Oracy - Speaking and Expressive Skills Rhyme, Storytelling and Narrative

7 Oracy - Speaking and Expressive Skills Discussions

8 Oracy - Speaking and Expressive Skills Speech Sounds (Where Appropriate)

9 Reading Fluency Phonics and Decoding

10 Reading Fluency Common Exception Words

11 Reading Fluency Fluency

12 Reading Comprehension Familiarity with Text and Stories
13 Reading Comprehension Non-Fiction Texts

14 Reading Comprehension Poetry and Performance

15 Writing - Transcription Spelling

16 Writing - Transcription Handwriting

17 Writing - Composition Sentence Construction

18 Writing - Composition Accurate Use of Grammar

19 Writing - Composition Punctuation

20 Writing - Composition Use of Vocabulary

21 Writing — Executive Function Planning for Writing

22 Writing — Executive Function Drafting Writing

23 Writing — Executive Function Reviewing Writing
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Oracy — Receptive Skills

Sub-Aspect ‘

Listen with increased
attention to sounds in
their environment.

Pay attention to the
person who is talking.

Make comments about
what they have heard
and ask questions to

clarify their
understanding.

Listen to and
understand instructions
about what they're
doing, whilst busy with
another task.

Listen carefully and
responds with
increasing
appropriateness to
what has been said,
e.g. Make a helpful
contribution when
speaking in a small
reading group.

Listen carefully in a
range of different
contexts and usually
respond appropriately
to both adults and their
peers.

Listen to and responds
appropriately to familiar
audio cues used within
the classroom e.g.
Attempts to tidy up
when tambourine
shaken.

Listen to short stories to
build familiarity and
understanding.

Listen attentively and
respond to what they
hear with relevant
questions, comments
and actions when being
read to and during
whole class discussions
and small group
interactions.

Listen to others in a
range of situations and
usually respond
appropriately.

Recognise when it is
needed and ask for
specific additional
information to clarify
instructions.

Be aware of when a
message is not clear
and ask for an
explanation e.g. Is
swimming not
happening because the
water is cold?

Join in with simple
listening games and
responds appropriately.
E.g. Points to animal
from sound.

Listen carefully to
rhymes and songs,
paying attention to how
they sound.

Anticipate events by
listening to cues in their
environment.

Anticipate key events
and respond to what
they hear with relevant
comments, questions or
actions.

Attempt to follow
instructions before
seeking assistance.

Understands complex 2
/ 3-part instructions e.g.
“choose a character
from the story we've
just read, then talk to
your partner about how
they feel at the end of
the story”

Attention,
Listening and
Understanding

Understand 30 single
words, signs or
symbols for familiar
objects/people in a
range of settings.

Understand up to 50
words, signs or
symbols including
objects, people or
places.

Understand some
simple prepositions e.g.
In, on, under etc.Gives
focused attention to
what an adult says,
responding
appropriately even
when engaged in
activity, and show an
ability to follow
instructions involving
several steps or
actions. e.g. 2 key word
instructions within
familiar or limited
contexts

Understand the key
points they need to
focus on to answer a
question or follow an
instruction and begin to
ignore less important
information, e.g. “four
buses have nine
passengers each, but
two trains are empty.
How many passengers
all together?”
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Asking and
Answering
Questions

Understand instructions
with one information
carrying word in familiar
situations.

Understand instructions
with up to 2 information
carrying words in
familiar situations.

Gives focused attention
to what an adult says,
responding
appropriately even
when engaged in
activity, and show an
ability to follow
instructions involving
several steps or
actions. e.g. 2 -3 key
word instructions within
familiar or limited
contexts

Understand
Instructions with more
than one point in many
situations. E.g. 3 key
word instructions.-

Follow instructions in a
range of unfamiliar
situations.

Understand some
simple verbs and
adjectives related to
their own experience of
the world e.g. Drink,
eat, toilet, hot, etc

Understand the terms
'now' and 'next’, 'first'
and 'then’

Understand ‘how’ or
‘why’ questions, e.g.
“how did the family
escape from the bear in
the story?”

Communicate a
response to a question
through an action or
response e.g. Where’s
your nose? And points
to own nose.

Ask questions to find
out more and check
they understand what
has been said to them.

Listen attentively and
respond to what they
hear with relevant
questions, comments
and actions when being
read to and during
whole class
discussions.

Ask questions that are
linked to the topic being
discussed.

Show that they are
following a
conversation by asking
relevant and timely
questions.

Ask questions that
relate to what has been
heard or what was
presented to them.

Understand an
instruction that has one
key part and responds
appropriately e.g. Pass

me the ball, and the
pupil picks up the ball

Understand a question
or instruction that has
two parts, such as “get
your coat and wait at
the door.”

Make comments about
what they have heard
and ask questions to

clarify their
understanding.

Answer questions using
clear sentences.

Begin to give reasoning
behind their answers
when prompted to do

SO.

Begin to offer support
for their answers to
questions with
justifiable reasoning.

Understand 'what' or
'who' questions in
response to a picture or
familiar story. For eg
points to picture when
asked who is eating ?

Replies appropriately
yes/ no to question.

- Understands why
questions, like ‘why do
you think the caterpillar

got so fat?’




Oracy - Speaking and Expressive Skills

Sub-Aspect

Vocabulary

Stage 1

Communicate a
repertoire of up to 30
single words to
communicate about an
event, their feelings or
to name objects
(spoken, symbol or

sign).

Stage 2

Use a wider range of
vocabulary throughout
the day in different
contexts including
newly learnt phrases.

Stage 3

Use and understand
recently introduced
vocabulary during
discussions about
stories, non-fiction,

rhymes and poems and
during role play.

Stage 4

Use appropriate
vocabulary to describe
their immediate world

and feelings.

Stage 5

Start to use subject-

specific vocabulary to

explain, describe and
add detail.

Stage 6

Use vocabulary that is
appropriate to the topic
and/or the audience.

Use some simple verbs
and adjectives related
to their own experience
of the world e.g. Drink,
eat, swim, hot, big, etc.

Communicate about
what they see or hear,
using a wider
vocabulary (spoken,
sign, symbol or voca).

Participate in small
group, class and one-
to-one discussions,
offering their own ideas,
using recently
introduced vocabulary.

Think of alternatives for
simple vocabulary
choices.

Suggest words or
phrases appropriate to
the topic being
discussed.

Recognise powerful
vocabulary in stories/
texts that they read or
listen to and begin to
try to use these words

and phrases in their

own talk.

Communicate using a

sentence of 3-6 words

(spoken, sign, symbol
or voca).

Communicate their
ideas or thoughts in
well-formed sentences.

Express their ideas and
feelings about their
experiences using full
sentences, including
use of past, present
and future tenses and
making use of
conjunctions.

Usually speaks in
grammatically correct
sentences using
conjunctions to link
ideas.

Use 2 or 3 linked
sentences to
communicate their
thoughts or feelings
around a topic.

Understand that words
can be put into groups
or categories, and give
examples from each
category, e.g. Animals,
transport, food, etc.

Name objects,
characters and animals
from a description, e.g.

“it lives in the jungle
and is fierce with big
teeth and is stripy.” -
will ask if they are
unsure.

Compare words - the
way they look, sound or
mean, e.g. “it's weird,
bare and bear sound
the same, but you spell
them different, and they
mean different things”.

‘Guess the word’ when
provided with clues
using shape, size and
function, e.g. “it's a wild
animal, grey and quite
fat with thick skin, it
isn’t an elephant, it has
a long name and starts
with ‘h””.

Understand a range of
words to describe the
idea of time, shape,
texture, size and know
in which context to use
them, e.g. Soon, early
and late; square,
triangle and circle; soft,
hard, and smooth; big,
tiny and tall.

Use words more
specifically to make
their meaning clear,
e.g. “i didn’t want my

yellow gloves; | wanted
the spotty ones that
match my hat”.

Use newly learnt words
in a specific and
appropriate way, e.g.
“do you know what
symmetry means? If
you draw a line down a
shape and it's exactly
the same on each side
of the line, then it's
symmetrical.
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Uses single words to
complete a sentence
(spoken, sign, symbols
or voca) e.g. | went to
the ...

Answers ‘who’ and
‘what’ questions.

» o«

Answer “who”, ‘what’
and ‘where’ questions.

Ask and answer ‘what’,
‘where’, ‘when’, and
‘what could we do next’
questions.

Use an imaginative

range of descriptive

words in sentences,
e.g. “suddenly, he saw
a huge hairy creature”.

Use more complicated
grammar including
using different ways to
join phrases to help
explain or justify an
event, e.g. “it was scary
because even the man
with the dog looked
worried, so we decided
to get out of there”.

Sentence
Building and
Grammar

Complete well-known
phrase/ rhyme such as
“wheels on bus

Join phrases with words
such as ‘if, ‘because’,
‘s0’, ‘could’, e.g. “i can
have a biscuit if i eat all

my dinner”.

Use well-formed
sentences, longer
sentences and
sentences with more
details, e.g. “i made a
big round pizza with
tomato, cheese and
ham on top”.

Questions to find out
specific information
including ‘how’ and

‘why’, e.g. “how do we
know burglars can’t get
in?”

Show that they can use
language to reason and
persuade, e.g. “can i go
outside because it's
stopped raining?”

Use some irregular past
tense words, e.g. “i
drank all my milk”, “she
took my teddy”.

Comment using learned
phrases in relevant
contexts.

Talk about what they
see or hear, using a
wider range of
vocabulary (spoken,
sign, symbol or voca).

Make comments about
what they have heard
and ask questions to
clarify their meanings.

Organise their thoughts
into sentences before
expressing them.

Talk about themselves
clearly and confidently.

Organise what they
want to say so that it
has a clear purpose.

Comment on what they
see or hear using
simple vocabulary -
one-word level
(spoken, sign, symbol
or voca).

Conversations
and Social
interactions

Name emotions
‘happy’, ‘sad’, ‘angry’ or
‘worried’ (spoken, sign,

symbol or voca) to
corresponding pictures/
photographs.

Talk about their feelings
using words like
‘happy’, ‘sad’, ‘angry’ or
‘worried’(spoken, sign,
symbol or voca).

Talk about an event or
experience and indicate
how it made them feel
(spoken, sign, symbol
or voca).

Talk about feelings of
others from a range of
provided scenarios.

Express their feelings
appropriately and
consider the feelings of
others, demonstrating
an ability to listen,
discuss and reason
where necessary.

Recognises and/ or
names people who are
familiar to them.

Greets range of people
knowing and
remembering names.

Name and describes
people who are familiar
to them.

Talk about their
immediate family or
community and
experiences they have
had.

Verbally recount
experiences with some
added interesting
details.

Communicate their
ideas, thoughts and
feelings using
appropriate vocabulary
and intonation to get
their point across to the
listener.
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Takes turns with one
other child in structured
game supported by an

adult.

Takes turns in a small
group circle time,
following adult model.

Play with one or more
other children,
extending and

elaborating play ideas,

using talk to organise
themselves and their

play: e.g. “let's goon a

bus... you sit there... Il
be the driver.

Play co-operatively and
pretend to be someone
else talking. These
games can be quite
elaborate and detailed.

Take turns to talk,
listen, and respond in
two-way conversations
and groups.

Use language they hear
other people using and
begin to be aware of
current peer language.
They're learning that
they need to use
different styles of talk
with different people.
Use different words
when they are talking to
friends than when they
are talking to a teacher,
e.g. Terms like, ‘in your
face’, ‘wicked’ or ‘yeah
right’.

Directs single words,
phrases to another
child, adult.

Knows to pause to
listen to someone
before speaking.

Start conversations with
other people and join in
with group
conversations.

Use language to
communicate a wider
range of things — such
as ask, negotiate, give
opinions and discuss

ideas and feelings, e.g.

“can we go to the park

after school today —it's

a lovely sunny day and
it will be fun”.

Exaggerate in an
implausible way, to
make stories more

exciting, e.g. “last year
on my summer holidays
i made the biggest
sandcastle in the
world”.

Give details that they
know are important and
will influence the
listener, e.g. “Ahmed
fell over that stone,
Javid didn’t push him”.

Join in with simple
songs or rhymes by
performing actions.

Learn some rhymes,
poems or songs and
performs as part of a

group.

Describe events. These
may not always be
joined together or in the
right order, e.g. “daddy
was cross. We were
late for the football. It
was broken. The car
tyre”.

Begin to add something
that's gone wrong in
their own stories, e.g.
“...but the boy dropped
his big ice cream on the
floor, and he was sad
and crying...”

Accurately predict what
will happen in a story.

Tell a story with
important key
components in place —
so they set the scene,
have a basic story plot
and the sequence of
events are generally in
the right order.

Rhyme, Story
Telling and
Narrative

Join in with simple
songs or rhymes by
saying / singing words/
phrases.

Re-tell favourite stories
- some parts as exact
repetition and some in
their own words, e.g.

“...going on a bear hunt,

going to catch a big
one, we're not
scared...and he chased
them all the way home”.

List events with some
detail, e.g. “we went to
the seaside, and |
made the biggest
sandcastle ever and we
ate fish and chips on
newspaper”.

Use longer and more
complicated sentences
within their stories, e.g.
“‘when he got home, he

saw an enormous
crocodile sitting on the
sofa and the crocodile
said good morning,
because he was a
friendly crocodile”.

Begin to be aware of
what the listener knows
already and make
checks while telling a
story, e.g. “you know
Mr Jones, he’s our
caretaker, he always
wears a hat, well he
wasn’t in school
today...”

Describe their own
experiences in detail
and in the right order,
e.g. About a holiday,
weekend activities or

visits.
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Discussions

Speech Sounds

Some pupils may
not be able to
acquire due to

specific speech
or
communication
disorders.

Merge stages
with key notes of
syllable ,
rhyming,

Signing

Anticipates ‘excitement
of plot development/
change’ of a well-
known story.

Watch and talk about
performances (drama,
dance, music),
expressing their
feelings and responses
(spoken, sign, symbol
or voca).

Perform songs, rhymes,
poems and stories with
others, and (when
appropriate) try to move
in time to music.

Take part in a simple
role play of a familiar
story.

Take on a different role
in a drama or role play
as part of a
performance.

Participate in role play
and drama tasks
showing an
understanding of
character by choosing
appropriate words or
phrases to indicate
character.

Indicates preference of
story by showing
excitement, labelling or

selecting from a choice.

Says aloud a short
phrase to a small

group.

Speaks in short
phrases in a group
situation

Speak clearly to a small
audience.

Speak in front of larger
audiences with
confidence.

Rehearse reading
sentences, stories or
scripts aloud, beginning
to use intonation and
expression to engage
an audience.

Be able to express a
point of view and
indicate when they
disagree with an adult
or friend, using words
as well as actions.

Recognise when it is
their turn to speak in a
discussion.

Participate in small
group, class and one-
to-one discussions,
offering their own
ideas, using recently
introduced vocabulary.

Provide enough detail
to hold the interest of
other participant(s) in a
discussion.

Engage in discussions,
making relevant points
or asking relevant
questions to show they
have followed a
conversation.

Recognise that different
people will have
different responses and
that that these are as
valuable as their own
opinions and ideas.

Remain focused on a
discussion when not
directly involved and be
able to recall the main
points when
questioned.

Take account of the

viewpoints of others

when participating in
discussions.

Some pupils may not be able to acquire certain speech sounds due to specific speech or communication disorders. Please seek advice from SALT of

Across the different stages support pupils to -

Know number of words in a sentence
Know number of syllables in a word
Break words up into syllables

Can identify beginning and end sounds in words
Can delete/ substitute beginning and end sounds
Can recognise words that rhyme

e Can create own rhyming patterns

(ref NIPA/NAPA)

pupil is struggling to produce certain speech sounds
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Reading Fluency

Sub-Aspect ‘

Phonics

Phonological awareness
Dependent upon assessed needs of pupil — please refer to NAPA assessment tool and programme

Awareness of sounds
(former phase 1 letters
and sounds)

Pre-phonics ( first steps
or equivalent)

Follow progression from school’s own SSP

Show interest in
pictures and symbols in
books and
environment.

Point to text when
reading.

Read simple phrases
and sentences made
up of words with known
letter-sound
correspondences and,
where necessary, a few
common exception
words.

Read aloud simple
sentences and books
that are consistent with
their phonic knowledge,
including some
common exception
words.

Accurately read texts
that are consistent with
their developing phonic

knowledge, which do
not require them to use
other strategies to work

out words.

Read aloud with some
expression and
intonation, considering
basic punctuation such
as full stops, commas
and exclamation marks.

Understand that print
has meaning.

Understand that print
can have different
purposes
And be presented in
different ways.

Re-read books to build
up their confidence in
word reading, their
fluency and their
understanding and
enjoyment.

Use a full stop to pause
when reading.

Reread texts to build up
fluency and confidence
in word reading.

Read aloud books
(closely matched to
their improving phonic
knowledge), sounding
out unfamiliar words
accurately,
automatically and
without undue
hesitation.

Understand that we
read English text from
left to right and from top
to bottom.

Blend sounds into
words, so that they can
read short words made

up of letter-sound

correspondences that
they have been taught.

Use punctuation to aid
reading.

Reread these books to
build up fluency and
confidence in word

reading.

Interact with a book
appropriately e.g.
Holding it the correct
way around and turning
the pages.

Read words accurately
and fluently without
overt sounding and

blending, e.g. At over

90 words per minute, in

age-appropriate texts.

Understand that the
pages are sequenced
in order.
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Reading Comprehension

Sub-Aspect ‘

Enjoy listening to and
engages with familiar
rhymes and stories.

e.g. wheels on the bus.

Enjoy listening to longer
stories and begins to
remember much of
what happens.

Listen to and talk about
stories to build
familiarity and
understanding.

Demonstrate
understanding of what
has been read to them
by retelling stories and
narratives using their

own words and recently
introduced vocabulary.

Check that a text
makes sense to them
as they read and to
self- correct.

Show understanding by
drawing on what they
already know or on
background information
and vocabulary
provided by the
teacher.

Explore books
independently and
points to pictures or
characters in a book to
demonstrate interest.
e.g. where is the dog?

Demonstrates reading
like’ behaviour, e.g.
points to the picture
and uses itto tell a

simple version of the

story.

Discuss familiar stories

and can link characters

or repeating phrases to
the story.

Listen to and talk about
selected fiction and
non-fiction to develop a
deep familiarity with
new knowledge and
vocabulary.

Link what they have
read or have read to
them to their own
experiences.

Check that the text
makes sense to them
as they read and to
correct inaccurate
reading.

Familiarity with
text and stories

Anticipate key events
and important phrases
and joins in with
repetitive language.

Respond to simple
questions beginning
with who? what? or

where? when looking at

a familiar story with

Ask simple and relevant
questions about a story
or text e.g. who, what,
where, why? Etc.

Listen attentively and
respond to what they
hear with relevant
questions, comments
and actions when being
read to and during

Listen to and discuss a
wide range of fiction,
non-fiction and poetry

at a level beyond that at
which they can read

Participate in
discussion about
books, poems and
other works that are
read to them (at a level
beyond at which they

Match pictures to
objects.

adult. whole class discussions independently. . can read
and small group independently) and
interactions. those that they.
Demonstrate

Repeat short, simple
and repetitive or
predictable phrases or
rhymes.

Retell the story, once
they have developed a
deep familiarity with the

text; some as exact
repetition and some in

their own words.

understanding of what
has been read to them
by retelling stories and

narratives using their
own words and recently
introduced vocabulary.

Retell familiar stories in
increasing detail.

Become increasingly
familiar with and to
retell a wide range of
stories, fairy stories and
traditional tales.
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Know and recognises
own name.

Derive meaning from
text in the environment
(e.g. logos, road signs).

Offer simple
explanations for why
things might happen,

making use of recently
introduced vocabulary
from stories, non-

Compare and contrasts
characters from stories,
including figures from

Join in with discussions
about a text, taking
turns and listening to

Make links between the
text they are reading
and other texts they

have read (in texts that

_ the past. what others say. they can read
fiction, rhymes and .
independently).
poems when
appropriate.

Demonstrate
recognition of
who/doing/what using a
pre-loaded coloured

Find key words in book
they are reading/

Begin to make simple
inferences e.g. boys
are wearing a coat

Predict what might
happen based on what

Make inferences based
on what is being said
and done.

coded strip. Pupils to sharing. because it is cold. has been read so far.
input who & object.
Demonstrate Demonstrates
Demonstrate Demonstrate understanding of who, understanding of who,

recognitions of who,
doing, what by correctly
pacing pictures or
symbols in a colour
coded strip.

understanding of who,
doing, what, where, by
placing pictures and
key words on a colour
coded strip.

doing, what, where and
at what time by
correctly placing

symbols or writing key

words in colour coded
sentence strip.

doing, what, where and
at what time and why
by correctly placing
symbols or writing key
words in colour coded
sentence strip.

Non-fiction
texts

Shows interest in some
non-fiction books.

Engage in non-fiction
books and knows that
information can be
retrieved from them.

Listen to and talks
about selected non-
fiction texts to develop
a familiarity with new
knowledge and
vocabulary.

Offer explanations for
why things might
happen, making use of
recently introduced
vocabulary from non-
fiction books when
appropriate.

Recognise that non-
fiction books are often
structured in different

ways.

Know some key
features of basic non-
fiction text types.

Link resources, objects
and artefacts to a
familiar story.

Take part in simple
pretend play, using an
object to represent
something else even
though they are not
similar.

Retell the story, once
they have developed a
deep familiarity with the

text; some as exact
repetition and some in

their own words.

Make use of props and
materials when role
playing characters in

narratives and stories.

Recite some simple
poems by heart.

Continue to build up a
repertoire of poems
learnt by heart,
appreciating these and
reciting some with
appropriate intonation
to make the meaning
clear.

Poetry and
performance

Remember and sings
some familiar songs.

Begin to develop
stories using small
world equipment like
animal sets, dolls and
dolls houses, etc.

Develop storylines in
their pretend play.

Recount simple
narratives and stories
to an adult, peers.

Recount narratives and
stories with increased
detail, for e.g. character
description.

Recount narratives and
stories with increased
detail, and
explanations.

Sing the melodic shape
(moving melody, such
as up and down and
down and up) of
familiar songs.

Learn some rhymes,
poems and songs.

Perform songs, rhymes,
poems and stories with
others, and (when
appropriate) try to move
in time to music.
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Writing — Transcription

Sub-Aspect ‘

Gross and Fine
motor
development

It is important to assess each pupil’s gross and fine motor ability and support the development of this alongside the teaching of transcription

Please refer to guidance and activities in gross and fine motor development folder.

HET SEND - Gross and fine motor development - All Documents

Transcription:
Spelling

Matches the letters in
their name.

Write some or all their
name.

Follow progression from school’s own SSP

Demonstrate an
understanding that
marks have meaning

Ascribes meaning to
marks when drawing
and “writing”

Writes single letters
and words.

Write short captions
and sentences with
words with known
letter-sound
correspondences using
a capital letter and a full
stop.

Matches like for like
photos and symbols.

Use some of their print
knowledge in their early
writing. For example:
writing a pretend
shopping list that starts
at the top of the page

Writes their own name
correctly with all
graphemes formed
correctly.

Transcription:

Handwriting

Visually tracks objects
as they move.

Use their core muscle
strength to achieve a
good posture when
sitting at a table or
sitting on the floor.

Hold a pencil effectively
in preparation for fluent
writing — using the
tripod grip in almost all
cases where physically
able to.

Sit correctly at a table,
holding a pencil
comfortably and

correctly.

Understand which
letters belong to which
handwriting ‘families’
(i.e. letters that are
formed in similar ways)
and to practise these.

Form lower case letters
of the correct size in
relation to one another.

Holds mark making
tools in palmer grasp.

Engage in activities that
develop fine and gross
motor skills in
preparation for
handwriting.

Hold a pencil effectively
in preparation for fluent
writing — using the
tripod grip in almost all
cases where physically
able to.

Form lower-case and
capital letters correctly,
knowing where to start

and where to finish
these in line with when
these are taught as
sounds.

Write lower case
letters, and capital
letters and digits in the
correct direction,
starting and finishing in
the right place with a
good level of
consistency and
fluency.

Take pride in the
presentation of their
writing.
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https://hetacademy.sharepoint.com/sites/hetsend/Shared%20Documents/Forms/AllItems.aspx?id=%2Fsites%2Fhetsend%2FShared%20Documents%2FGeneral%2FSEND%20curriculum%20documents%20April%202025%2FGross%20and%20fine%20motor%20development&viewid=eac9ec95%2D162d%2D4fd2%2Da230%2D753ae348cf48

Manipulate a range of
mark making tools on a
range of surfaces.

Know the language of
direction (up, down,
round, back, etc).

Groups marks made

together from left to

right, top to bottom to
resemble writing.

Form the digits 0 — 9

correctly, starting and

finishing these in the
right place.

Use spacing between
words that reflects the
size of the letters.

Begin to use the
diagonal and horizontal
strokes needed to join
letters. (Year 2
mainstream) *Not
taught in special
schools as cognitive
overload.

Use one-handed tools
and equipment, for
example, making snips
in paper with scissors.

Use a comfortable grip
with good control when
holding pens and
pencils.

Write letter sizes
consistently in relation
to other letters.

Crosses the midline

purposefully whilst

playing or exploring
mark making activities.

Adds some marks to
drawings to give them
meaning.

Makes the individual
marks needed before
letter formation- + 1 0 X.

Forms some letters
correctly
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Writing Composition

Sub-Aspect

Sentence
Construction

Communicate an
appropriate word to
complete the end of a
sentence spoken to
them when the adult
pauses, e.g. We're
going to the...?

Say simple phrases. e.g.
boy on swing.

Begin to recognise
how words can
combine to make
simple sentences.

Recognise that words
combine to make
simple sentences.

Extend a simple
sentence to give more
detail.

Write sentences with
subordinating
conjunctions in the
middle of a sentence
(because, when, if then,
that).

Place a symbolic
representation
alongside a picture or
photograph to
communicate their
understanding.

Say phrases but
grammatically incorrect —
e.g. me have banana-
teacher correct to | am
eating a banana.

Write words/phrases
that have personal
meaning.

Write a sentence that

includes a coordinating

conjunction (but, and,
or)

Introduce ‘doing’ when
modelling key actions

Write a “who” +Verb
sentence.

Write a 'who' + 'verb' +
'what' sentence.

Write a ‘who’ + ‘verb’ +
‘who/what/where’
sentence.

Write a ‘who’ + ‘verb’ +
‘who/what/where/when’
sentence.

EEiEES

Write a ‘who’ + ‘verb’ +

‘who/what/where/when’

sentence + adjectives +
conjunctives.

Adult model simple
sentences as the child
plays - narration to
develop vocabulary
and context.

Teacher rephrases
language used into a
correct simple sentence.

Write simple phrases

Write an ‘and’
sentence.

Write an opposite ‘and’
sentence.

Write question
sentences using ‘who,

what, why, will, how and

where’, knowing these
are different to
exclamation sentences,
statements and
commands.

Can use photographs
or symbols to
construct simple
subject- verb
sentences that are
relevant to them.

Write short sentences
independently with
known GPCS.

Write simple phrases
and sentences that can
be read by others using

words with known
GPC's and CEW's.

Write a sentence that
contains an adjective
or noun phrase.

Write sentences that

end with an exclamation

mark for effect.

Can offer a word / sign

/ photograph / symbol
to complete a simple

Orally rehearse
extended sentences
using ‘and’.

Communicate a
sentence aloud and
write down their
sentence.

Write a question
sentence.

Write a command
sentence using an
imperative verb,
knowing these are
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sentence that is
relevant to them.

different to question
sentences,
exclamations or
statement sentences.

Practise writing
dictated sentences
that contain known

GPCs and taught
CEWs.

Practise writing dictated
sentences that contain
known GPCs and
taught CEWs.

Practise writing
dictated sentences that
contain known GPCs
and taught CEWs.

Write an expanded
noun phrase for
description and

specification

Sequencing sentences
to form short narratives
(i.e. 2 or 3 sentences).

Write a sentence
containing two
adjectives before the
noun, separated with a
comma.

Write a sentence
containing two
adjectives before the
noun, separated with a
comma.

Write a sentence
containing a list
separated by commas
and using an ‘and’.

Is exposed to adults
modelling simple
sentences with correct
grammar.

Know that words or
phrases carry meaning
both orally and in print.

Know that
words/phrases and
sentences carry
meaning both orally
and in writing.

Recognise the subject,
verb and/or object in a
simple sentence.

Know that a simple
sentence (containing
one independent
clause) is made up of a
subject and predicate
(which includes a verb
and says what the
subject is doing.

Know that as well as a
verb indicating a
physical action (e.g.,
“drive”), it also indicates
a mental action (e.g.,
“think”), or a state of
being (e.g., “exist”).

Accurate use of
Grammar

Know (through teacher

rephrasing) that there is a

correct way of saying a
simple sentence.

Know that words and
phrases are put
together to form a
sentence.

Know that nouns are

the words we use to

name people, places,
or things.

Know that simple
plurals of nouns, made
by adding the suffix ‘s’

or ‘es’, indicate more
than one.

Use the past and
present tense, using the
progressive form of
verbs to mark actions in
progress.

Begin to know that a
simple sentence
contains one
independent clause —
a group of words that
forms a complete
thought.

Know that a verb is a
word that indicates a
physical action.

Know that adjectives
are words used to
describe and give more
information about a
noun, which could be a
person, place or object.

Know how to extend or
join sentences with
coordinating
conjunctions (and, but,
or) or subordinating
conjunctions (when, if,
that, because) or with
adjectives to create.

Know how to extend a
sentence using the
coordinating

Know that all sentences
need a verb.

Know that ‘and’ is a
coordinating
conjunction ‘which is

Know how to use
suffixes (-ness, -er) to
form nouns, or (-ful, -

less) to form adjectives,
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conjunction ‘and’
(orally).

used to join words and
clauses.

or (-er, -est, -ly) to turn
adjectives into adverbs.

Begin to know that a
personal pronoun is a
word which can be
used instead of a
person, place or thing,
including using ‘I
instead of saying or
writing your name.

Know that a noun
phrase includes one
noun as well as a
word(s) that describes
it.

Know that adverbs
describe how an action
was carried out.

Know that a phrase is
a small group of words
that does not contain a
verb (as soon as a
verb is included, the
group of words
become a clause).

Know how to combine
words to make
compound words, e.g.
whiteboard or
superman.

Know that a question is
a type of sentence that
we ask or write to gain
further information from
a person or people
responding. Written
questions are
punctuated with a
question mark to show
that the sentence has
been completed (?)

Know that an
exclamation is forceful
statement which
expresses high levels
of emotion or
excitement.
Exclamations can
begin with 'what' or
'how' and are usually
punctuated by an
exclamation mark (!)
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Recognise name
(including CL at start).

Recognise CL at start
of sentence and FS at
end (see in. reading
and models).

Use CL for names and
places.

Write upper- and
lower-case letters.

Write sentences with
CL, FS consistently.

Recognise some letters
including CLs.

Use finger spaces
between words.

Separation of words
within sentence.

Dictate with teacher a
composed phrase.

Use of capital letters,
full stops, question
marks and exclamation
marks to demarcate
sentences.

Punctuation

Write name (mainly
with CL at start).

Uses capital letter for
pronoun (1).

Use a full stop
consistently at the end
of a sentence.

Use commas to
separate items in a list —
can be through dictation

to begin.

Write lower case

Dictate with teacher a

Recognise that some
sentences end with

Use apostrophes to
mark contracted forms

Use of
Vocabulary

letters. composed phrase. exclamation marks for in soellin
effect. pefiing.
Form some upper-
_ i case letters. i - .
Noun
Is continually exposed Singular Noun phrase
hrough picures, Letter Plural Command
. ’ . . Capital letter Sentence
videos, songs and Word terminology in own Sentence Punctuation Compound
real-life objec_ts phonic scheme (e.g. Full stop Question mark Suﬁi?(
Cv)vr:]iﬁireb\éeg;r?:?:ll?lsee sound). Word terminology in Exclamation mark A:éicet'r\ée
single words own phonics scheme Plural noun suff_lxes (-s or - es) Verb
; Suffixes
appropriately to name. Tense (past/present)
Apostrophe

Explores new
vocabulary with
pictures, videos and
real-life objects where
possible.
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Executive Function

Executive Function: To plan and review writing for a range of purposes to describe, narrate, explain, instruct and provide information.

Sub-Aspect ‘

Planning for
Writing-
purpose of
writing 5/6

Drafting Writing
(reflecting on
own
composition)

Reviewing
Writing

Choose mark making
tools for a purpose
when exploring the

provision e.g. chalk to

mark make outside or
felt tips to colour in.

Tell adult what you are
‘writing’ about (mark-
making).

Orally plan and
sequence ideas in
narrative with adult
support and using
props, inc. puppets.

Use familiar plots for
structuring the opening,
middle and end in
narrative.

Sequence events and
finally non-fiction texts
using pictures and
props, adding
sequencing vocabulary
such as ‘first’, ‘after
that'.

Plan and discuss what
to write about and begin
to record ideas,
collecting new
vocabulary, key words
and ideas.

Begin to develop story
telling skills in their role
play e.g. with animal sets,
dolls, construction toys
etc.

Re-tell stories when
they have developed a
deep familiarity with i,
repeating phrases and
using their own words.

Recount narratives and
stories with peers and
teachers.

Develop their ideas for
writing and create a
plan for a simple story
or non- fiction text.

Extend their ideas after

discussions with peers

and teachers and adapt
their plan.

Begin to think about
who writing is
for.(audience)

Use familiar plots for
structuring the opening,
middle and end in
narrative.

Orally rehearse
phrases and
sentences before
mark-marking or
writing.

Orally compose
sentences before
writing.

Re-read sentences to
make sure it makes
sense.

Orally rehearse
sentences prior to
writing and check for
meaning.

Refine these
sentences to correct
grammatical structure.

Use specific text-type
features to write for a
range of audiences and
purposes.

Associate meaning to
marks they have

made. their mark mgklng with | like my story is ...” “My handwriting is be better. audience and purpose.
meaning. because ... -
good because ...” “| am
proud of”

Respond to questions
from adults about my
“writing” — to associate

Discuss their writing
with adults and peers,
giving an opinion, e.g.

Discuss their writing
with adults and peers,
e.g. using speaking
frames such as “The
best word | have used

Review their writing
and suggest some
ways in which it could

Edit and improve own
writing in relation to
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Discuss their writing

with adults and peers,
e.g. using speaking
frames such as “The
best word | have used
is ..” “My handwriting
is good because ...” ‘I
am proud of my writing
because ...”

Evaluate their writing
with adults and peers,
reflect on how well it
has met its purpose and
the effect on the
audience.

Proof-read to check for
errors in spelling,
grammar and
punctuation, including
the correct form of verbs
e.g. spotting and
changing “He walk to
the shop” to “He walked
to the shop”, or “he was
walking to the shop”
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