Overview

The three stages of the HET Fundamentals of Learning document are taken from the SCERTS® communication model which was authored by Barry M.
Prizant, Amy M. Wetherby, Emily Rubin and Amy C. Laurent (The SCERTS Manual: A Comprehensive Educational Approach for Children with Autism
Spectrum Disorders (2 Volume Set), 2005.

The SCERTS model is research-based and focuses on three core areas: Social Communication, Emotional Regulation, and Transactional Support. The
model emphasises the importance of social context in learning, recognising that most childhood learning occurs through daily activities and interactions with
caregivers and peers. Additionally, it includes a flexible assessment process to measure a child's progress and determine necessary support.

The SCERTS model has three development stages:

e Social Partner;
e Language Partner
e Conversational Partner.

In Kingston Upon Hull, SALT specialists have broken these stages into four and have used slightly different terminology. Therefore, some of the existing
resources available to schools may differ slightly from the HET Fundamentals of Learning stages (which mirror those outlined in the SCERTS model). This is
represented in the visual below:

HET Fundamentals of Social Language Conversational
Learning Stages Partner Partner Partner

Hull SALT Stages Interactive | Communicative Verbal Conversational

In order to identify the most critical and developmentally relevant social and emotional priorities, practitioners should start by completing the Determining
Communication Stage worksheet (page 5).



Determining Communication Stage - Worksheet

Please complete this form to determine which set of statements to use when implementing SCERTS. This will ensure that the most critical and
developmentally relevant social and emotional priorities are addressed.

Social Partner Stage - | am using body language, gestures and facial expressions to communicate.
Does the child use ALL of the following? v

a. Does the child use at least 3 different words or phrases (spoken, signed, pictures, written words, or other symbolic system) referentially
(i.e., to refer to specific objects, people, or activities)?

b. Does the child use at least 3 words or phrases with communicative intent (i.e., by spontaneously coordinating these words or phrases
with gestures or gaze for a communicative purpose)?

c. Does the child use at least 3 words or phrases regularly (i.e., often and not just on a rare occasion)?

No: Use the Social Partner Stage materials.

Yes: Go to Language Partner stage questions below.

Language Partner Stage - | am using single words and brief phrases to communicate with speech, signs or

pictures.
Does the child use ALL of the following? v

a. Does the child use at least 100 different words or phrases (spoken, signed, pictures, written words, or other symbolic system)
referentially (i.e., to refer to specific objects, people, or activities)?

b. Does the child use at least 100 words or phrases with communicative intent (i.e., by spontaneously coordinating the words or phrases
with gestures or gaze for a communicative purpose)?

c. Does the child use at least 100 words or phrases regularly (i.e., often and not just on a rare occasion)?

d. Does the child use at least 20 different combinations of words or sentences with a person’s name and verbs that are creative (i.e., not
just exact imitations of phrases?)

No: Use Language Partner Stage materials.

Yes: Use the Conversational Partner Stage materials.




@) Social Partner Stage

The three stages of the HET Fundamentals of Learning Curriculum are taken from the SCERTS communication stages.

Below is an outline of the Social Partner Stage. This should be read alongside the SCERTS Determining Communication Stage worksheet.

It should be noted that some children (dependent upon severity of cognitive delay) may remain within the Social Partner stage for their whole school life.
Social Partner Stage / Pre-symbolic

e Children at this stage typically do not find social interactions intrinsically rewarding. It is difficult for them to predict that an adult is a source of
assistance.

e Facial and gestural forms of communication are initially delayed and when they do emerge, gestures tend to involve physical manipulation (e.g., pulling
adult’'s hand to take them to a preferred item) rather than using a gesture to send a “shared message” to others (e.g., giving, pointing, showing,
pushing away, waving, and a head nod / headshake).

e Children at this stage are typically working below subject specific learning.

e Some children at social partner stage may show high interest in numbers, words or special interest items such as Disney characters. Whilst
acknowledging these interests it is of crucial importance that the child develops conventional communication strategies to be able to make further
progress. Teachers should ensure that the child is secure in social partner markers as these are the fundamental building blocks for further
development.

Key priorities at this stage are:

Ensuring the child has consistent adult help to support and extend reciprocal interaction across the school day.

Establishing the knowledge that an adult is of interest and is useful.

Extending the range of items and activities that the child finds of interest and shows enjoyment of.

Providing a range of choices, typically at object level, to support receptive and expressive communication

Developing functional, and spontaneous communication with increasingly conventional gestures that have a shared meaning- e.g. giving, pointing,
head nod.

The following pages set out what progression looks like at the Social Partner Stage, linked to the four key areas (Communication and Interaction, Cognition
and Learning, Social and Emotional, Sensory and Physical).



Skill Step Baseline Achieved

Responds positively to physical contact e.g. smiles when adult holds hands in greeting

Responds positively to
familiar adult Responds positively to adult’s bid for interaction e.g. leans into adult when adult plays game such as "row the

boat"

Seeks proximity with familiar adult e.g. stands near adult

Seeks attention from

familiar adult Seeks to gain adult attention e.g. touches adult arm, or pulls hand

Uses vocalisations/familiar gesture to gain familiar adult's attention

Follows another’s finger point when items in close by e.g. on table top

Shares attention focus with | Looks between object and person when item is both close by or at some distance

Engaging and adult
Interacting

Accepts adult ‘sharing’ an activity i.e. happy for adult to play with same toy

Is aware when object of attention is taken away or paused - may show this through displeasure

Anticipates familiar actions / activities in an exchange e.g. peek -a -boo game

Takes turns within interactive exchange or play routine e.g. pushes body back in see-saw game

o . Demonstrates shared enjoyment within interactive exchange through smiles, vocalisations, looking.
Engages in interactive

exchange with adult Indicates they would like to continue / repeat interaction could be through touch, looking, vocalising

Responds to adult’s non-verbal communication through smiles, vocalisations, looking

Makes connection between their actions and the behaviour of an adult e.g. giggles when sees adult about to
tickle them

Requests item by ‘taking’ adult to object or place or visual representation of item

Looks at item and back at person to make request

Makes request for an item

(food, drink, object) Touches item to make request

Points at item or its visual representation to make request

Communicates request using behaviour, gesture, facial expression, vocalisation

Communicates refusal using behaviour, gesture, facial expression, vocalisation

Making Requests Refusesir?tr;rlgecrt?ogactlwty/ Communicates refusal using sign or visual system (Photo, picture, symbol)
Communicates refusal using learned phrase
Communicates for adult to continue or stop interaction using behaviour, gesture, facial expression,
Makes request for vocalisation
interaction tto continue or Communicates for adult to continue interaction or stop using sign or visual system (Photo, picture, symbol)
stop

Communicates for adult to continue or stop interaction using learned phrase e.g. no thanks, stop, bye bye

Requests help by ‘taking’ adult to object or place where help is required

Requests help
Looks at item and back at person to ask for help

Responds to sounds Recognises and responds to familiar sounds in the environment
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Listening and
Understanding

Responds to unfamiliar sounds

Attends to person who is making sounds

Understands instructions

Responds to simple instructions within familiar context

Responds to greetings /
being addressed

Greetings

Recognises and responds to familiar voice

Responds to greeting from familiar person

Responds to own name

Uses vocalisations/gesture to greet familiar adults

Shows evidence of ‘active
listening’

Indicates engagement through facial expression / body language

Looks / turns towards person who is communicating

Understands non-verbal
communication

Understands familiar gesture in context e.g. hand out means to shake hand, high five

Non-Verbal
Communication

Shares intentions

Shows off to attract attention such as making a funny face

Refers to object e.g. points to a picture in a book

Comments on action or event using non-verbal or vocal signals such as taking adult to a tower that has been
knocked over

Persists and repairs
communication breakdowns

Persists communicative behaviour if attentions are initially unsuccessful e.g. bangs surface or touches
familiar adults




Skill Step Baseline Achieved

Explores objects / materials presented by adult using early play schemas such as tapping, shaking, mouthing

Independently explores familiar objects / materials i.e. moves to items put out either on floor or table and
explores

Explores toys / objects / Varies objects / materials explored demonstrating interest in more than one item
materials

Learning Through
Play

Explores toys / materials in more than one way

(Learning and

Engagement) Looks for objects when out of sight i.e. when under a table, cloth or in box

Organises toys / materials e.g. moves them to a different place, lines up

Engages in cause and Makes a toy work by pressing a switch, button/pushing/pulling

effect play
Looks towards visually stimulating item / activity
Turns towards / stills at sound
Responds to sensory Responds to feel of items

features of items, activities Responds to smell

Responds to taste

Responds to movement

Shows interest in surroundings e.g. looks around

Shows familiarity with environment e.g. smiles when in a favoured place such as play area

Responds to environment Shows awareness of changes in environment e.g. smiles when goes into dining hall, runs once outside

Motivation and ; . .
Engagement Is calmed by surroundings e.g. in quiet sensory space

Shows increased focus within given environment - e.g. in calm space or outside

(Learning and
Engagement)

Anticipates / predicts what Anticipates introduction of a preferred item / activity

will happen
Shows interest / curiosity in | Reaches out for items
items, activity, topic Looks with interest at item, activity
Explores / investigates Explores items using senses

items, activities - - - -
Investigates how an item works through early play schemas such as shaking, turning over

Discovers new knowledge | Makes connection between cause and effect e.g. knows to press switch for music to play

and understanding Discovers how an item works e.g. pull string on musical toy

Shifts attention to another

task / activity / request With preparation, transfers attention to a different task / activity

Engages in negotiated tasks | Engages in negotiated non-chosen task followed by chosen task / motivator
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Organisation and
Independent
Learning

(Learning and
Engagement)

Coping with Change

(Interests, Routines
and Processing)

Transitions

(Interests, Routines
and Processing)

Problem Solving and
Thinking Skills

Responds to suggestion to ‘share’ components of activity / task e.g. pushes toy across table

Uses special interests to

engage positively in
activities / exchanges

Is motivated to engage in learning activities related to special interests e.g. Peppa Pig toys

Makes effective use of
timetables / planners
/schedules

Shows understanding of activities represented on timetable e.g. giggles when sees object of reference for
swimming

Refers to timetable to check what is happening next /later supported by adult

Moves to next activity indicated on timetable e.g. moves to class door when show object related to lunch

Accepts change within
familiar situations

With preparation accepts small changes within a familiar activity

With preparation accepts familiar activity taking place in a different environment

With preparation accepts change of person within a familiar activity

Makes successful transition

in ‘everyday’ situation

Makes successful transition to different environment with adult support and visual prompts e.g. in response
to object of reference

Makes successful transition to different environment with visual prompts

Makes a choice

Makes a choice from a given number of familiar alternatives

Makes a choice from a given number of unfamiliar alternatives




Managing emotions
and behaviour

(Emotional

Understanding and
Self — Awareness)

Being with Others

(Social Understanding
and Relationships)

Interactive Play

(Social Understanding
and Relationships)

Accepts help from
an adult

(Positive
Relationships -

Responds to calming
strategies of others

Accepts and responds positively to calming / comforting strategies of others

Baseline Achieved

Seeks comfort from others when distressed or anxious

Shares negative emotion to seek comfort

Requests help when frustrated

Accepts the presence of

others in familiar
environment

Shows awareness of the presence of others

Accepts others in same space / area

Uses resources in same area as others

Engages in shared activity

Shows interest in what others are doing

Maintains interest in same activity as another

Accepts presence of adult in

play environment

Accepts an adult playing alongside them

Enjoys unstructured play alongside an adult

Shows interest in adult’s play

Engages in interactive play

with an adult

Enjoys interactive play routines with a familiar person

Anticipates action in play routine

Engages in object play with

adult

Gives object to adult during play

Shows adult an item they are playing with

Shows an adult what s / he wants through non-verbal means such as pulling adult’s hand

Accepts help from an adult

Accepts help, support or reassurance from trusted adult when offered

Accesses activities /

situations with adult support

Accesses everyday activities / situations with full support from familiar adult

Engages positively with

Responds positively to adult’s attempt to engage

supporting adult Shows interest in activity introduced by an adult

Supporting Adults)
Responds positively to praise from an adult

Attends to focus of
group

(Group Activities)

Joins structured group activity for a short period

Participates in group activity ) ) o )
Demonstrates interest in activity of group from a distance

Baseline Achieved

Expresses likes / dislikes of sensory experiences / stimuli encountered by body language
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Expresses sensory likes /
dislikes

Intentionally communicates likes / dislikes of familiar sensory experiences / stimuli

Communicates likes / dislikes of new sensory experiences

Indicates “more” or “again” in relation to a sensory experience

Indicates “enough” or “finished” in response to a sensory experience

Selects preferred sensory items from a range presented

Responds to sensory input

Understanding and from supporting adult

Expressing Own

Calms / alerts / regulates behaviour in response to physical contact (touch)

Calms / alerts / regulates behaviour in response to adult’s voice (sound)

Calms / alerts / regulates behaviour in response to movement input from adult (proprioceptive)

Sensory Needs

(Sensory Processing)

Responds to input using
sensory ‘equipment’

Calms / alerts / regulates behaviour in response to tactile item

Calms / alerts / regulates behaviour in response to auditory (sound) input

Calms / alerts / regulates behaviour in response to olfactory input (smell)

Calms / alerts / regulates behaviour in response to visual input

Calms / alerts / regulates behaviour in response to gustatory (taste) input

Calms / alerts / regulates behaviour in response to vestibular (movement and balance) input

Calms / alerts / regulates behaviour in response to proprioceptive (positioning) input

Responds to regular
sensory programmes

Calms / increases alertness in response to movement break

Calms / increases alertness in response to sensory ‘circuit’

Accepts support to manage
own behaviour in relation to
sensory needs

Managing Own
Sensory Needs

Responds to prompt to use equipment / aid to alleviate sensory input

Identifies own health needs

Accepts help when unwell or in pain

Keeping Healthy

Tolerates an increasing

(Healthy Living) range of foods

Accepts small amount of new or different food on plate

Tastes small amount of new or different food

Makes own choice from a range of new or different foods to try

Expresses likes / dislikes of foods

Personal Care Dresses self effectively

Co-operates with personal care routines with help from another

Co-operates within dressing routine (help from another)

Matches clothing to body part

Actively participates dressing routines - e.g. helps to pull off or pull on items of clothing

Walks safely by the side of

Independence and
road

Community

Walks safely with adult (holding hands / arm in arm) by the side of road

Participation Crosses road safely

Crosses road safely with adult

Participates in mealtime

Independent Living with others

Sits at table for duration of meal

Waits turn for food to be served




: Orders a meal Chooses what they would like to eat using gesture/objects/visuals
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@\ Language Partner Stage *

The three stages of the HET Fundamentals of Learning Curriculum are taken from the SCERTS communication stages.

Below is an outline of the Language Partner Stage. This should be read alongside the SCERTS Determining Communication Stage worksheet.

It should be noted that some children (dependent upon severity of cognitive delay) may remain within the Language Partner stage for their whole school life.

Language Partner Stage / emerging language:

Children at this stage often show a preference for object labels (i.e., nouns), i.e., nonsocial language forms. They struggle with more social language,
namely subjects (i.e., people’s names) and verbs (e.g., action words).

Children at this stage may have a limited appreciation of the intentions of others and limited gaze shifting toward people and between people and
objects.

As subject + verb word combinations are predictive of creative language acquisition, limitations in this semantic relationship lead to a reliance on object
labels and rote sentence structures. The knowledge and use of verbs present as a barrier to person centered requesting.

Children at this stage are typically working at the early stages of literacy and mathematical development. They may make progress with some aspects
of the curriculum but struggle with comprehension, and application of knowledge.

It is crucial that teachers continue to support the development of the child’s social communication to ensure Fundamental knowledge is established.

Key priorities at this stage are:

Ensuring the child has consistent support for receptive and expressive communication across the school day.

Increasing the range of spontaneous communication involving others (e.g., requesting actions and social routines, commenting on actions, and sharing
experiences with others).

Increasing range of word combinations for subject + verb (e.g., “Sarah open the cookies,” “Jason shoot baskets,” “Jamie pour juice.”) to develop
person centered requesting.

The following pages set out what progression looks like at the Language Partner Stage, linked to the four key areas (Communication and Interaction,
Cognition and Learning, Social and Emotional, Sensory and Physical).
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Skill Step Baseline | Achieved

Responds positively to

P Attends to familiar/preferred adult’s facial expression
familiar adult

Looks where another is looking

Shares attention focus with Follows another’s finger point — distant

adult
Gives / shows object to share attention
El|1gtagin1;1_ and Initiates / requests interaction for e.g. by bringing adult ball and saying bounce to indicate ball game
nteractin
. Regulates interaction using non-verbal communication e.g. says more, or exchanges symbol to indicate their
turn
Engages in iqteractive Engages in extended interactive exchange or ‘game’ for e.g. table top game such as pop up pirate or
exchange with adult physical game such as chase

Indicates when ready to end interaction

Imitates adult’s actions

Communicates request using learned phrase (Photo, picture, symbol)

Makes request for an item

(food, drink, object) Communicates request using spontaneous speech

Uses familiar adults’ names when making a request e.g. "Miss xxx more biscuits"

Refuses an item / activity /

interaction Communicates refusal using spontaneous speech and/or photo/picture/symbol

Touches item to ask for help and looks back at adult

Points at item or its visual representation to ask for help

Communicates request for help using behaviour, gesture, facial expression, vocalisation

Requests help
Communicates request for help using sign or visual system (Photo, picture, symbol)

Making requests Communicates request for help using learned phrase e.g. "Miss xxx open box"

Communicates request for help using spontaneous speech

Asks question to seek information

Requests information / asks

- Asks question to solve problem
a question

Uses correct question word - who, where, why

Answers a question Answers familiar question within routine context

Comments using learned phrases in relevant contexts

Comments on / draws

. : Comments spontaneously using preferred means of communication e.g. core board, AAC device, speech
attention to an item / event

Comments on item / event and looks back at adult / peer to comment

Listening and Understands single spoken

. Understands and responds to familiar single words in context
understanding word
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Understands simple
statements

Understands and responds to simple statements in context

Understands instructions

Responds to direction to stop / finish what they are doing

Understands instruction with more than one element e.g. 2 + Information Carrying words

Responds to instruction to fetch an item from another location on request (and bring it back)

Understanding questions

Understands and responds to simple questions in a familiar context

Understands and responds to simple ‘who, what, where’ questions

Understands humour and
figurative speech

Recognises jokes within a familiar context with a range of familiar adults

Responds to greetings /
being addressed

Responds to greeting from unfamiliar person

Responds to group instruction where not named individually

Greetings

Greets others

Uses appropriate greeting word for situation e.g. good morning, hi

Greets familiar person using name

Uses appropriate non-verbal greeting

Uses physical contact / proximity appropriate to situation

Gains another’s attention
Conversations

Gains attention before attempting communication (verbally, gesture, visually)

Gains attention by using name of communicative partner (verbally, visually)

Responds to conversation

Actively listens to other person in conversation

partner
Shows evidence of ‘active . . . o
listening’ Indicates interest or agreement using gesture / vocalisation
Non-verbal
communication Understands non-verbal Understands head shaking / nodding

communication

Understands common social gestures e.g. wave, hand shake, head nod, hand out to signal stop

13




Skill Step Baseline | Achieved

Plays with / uses toys / materials functionally

Shows understanding of the Combines objects systematically

purpose of toys / play items | Fits opjects together using trial and error

Learning Through Completes simple puzzles

Play Engages in cause and

Performs action that produces an effect e.g. beats drum, blows whistle
effect play

(Learning and
Engagement)

Imitates actions of adult using familiar object in pretend / symbolic play

Engages in pretend /

symbolic play Independently uses real objects in pretend / symbolic play

Imitates adult using objects with toys e.g. puts small figure toys in bus and pushes

Enacts story routine / play

scenario Enacts story routines / scenarios with toys (copied)

Responds to interaction
from supporting adult or Responds to peer’s bid to engage e.g. may pass peer a toy or pause and let peer have turn
peer

Shows interest in having a turn e.g. in table top game or outside play

Shows interest / curiosity in Chooses item from a selection with intent

items, activity, topic
Asks questions about topic

Explores / investigates

. ™ Takes turns to explore items
items, activities

Motivation and Discovers new knowledge Shows surprise or excitement at new knowledge, understanding
Engagement and understanding
Settles to task quickly
(Learning and
Engagement) Attends to task, activity Follows instructions about what they are required to do i.e. in-session work strip/to do list

Engages with task for agreed time period

Perseveres with task

Persists with task / activity
Asks for help as needed this may be using symbol or help card

Shifts attention to another

task / activity / request Interrupts/ pauses task to attend to instruction / question

Engages in series of negotiated non- chosen tasks followed by chosen task / motivator

Engages in negotiated tasks
Chooses which task to complete from selection of tasks provided by adult

Organisation and Identifies own belongings e.g. coat on coat hook

TN i Organises own belongings / Puts belongings in their place on arrival e.g. packed lunch box on shelf

learning resources
Collects belongings at end of day e.g. bag from locker
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(Learning and Makes effective use of Works through a series of tasks from a list or schedule

Engagement) timetables / planners
/schedules Completes one task before moving on to next

Shows awareness of time Completes task in given time timer can be provided to assist

management Accepts that an activity will last for a designated amount of time
Works independently Indicates that a task is finished through verbal or non-verbal means
Asks for help Asks for adult help using an accepted / agreed means i.e. help card, verbal request

Follows agreed strategies | Remains in agreed seating place or area for specified activity

Understanding and for movement within

. i Follows agreed strategy for movement or ‘overload’ break away from learning area
following rules, learning area g ay y g

routines and Stays within designated area at playtime / break time

expectations

Follows playtime / break Shares equipment with others at play / break time

(Learning and time routines

Engagement) Knows how to get help at play / break time (delete- statement below ore appropriate)

Asks adult for help at play / break time

With preparation understands and accepts change to timetable

With preparation understands and accepts non-specified event in timetable

Coping with Change

With preparation accepts changes to physical environment

Accepts Change Within a
(Interests, Routines familiar Situations With preparation accepts when it is time to finish

and Processin
9 Tolerates unexpected change with support

Understands and accepts reasons for changes to routines / events e.g. no swimming as pool out of order/not
available

Transitions

Makes successful transition

(Interests, Routines in ‘everyday’ situation
and Processing)

Waits until it is time to make transition i.e. for teacher signal to leave classroom

Uses special interests to | Engages in interactive exchange with a supporting adult about special interest

engage positively in
activities / exchanges Engages with special interest in order to manage own emotions / anxiety levels

Special Interests Engages in activities unrelated to special interests

Accepts that specific times will be available to focus on special interests

(Interests, Routines Engages with a range of
and Processing) activities unrelated to Moves from special interest to a new activity at agreed time

special interests
P Chooses an activity different to special interest at specified times

Is willing to try out activities / items introduced that are unfamiliar or different to special interest

Makes a choice Varies choice on different occasions in order to try out alternatives
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Problem Solving and
Thinking Skills

(Interests, Routines
and Processing)

Uses information available
to make an appropriate
choice

Understands and is able to choose an alternative when an option is not available

Sorts items into categories

Sorts objects which are the same

Sorts objects into given categories

Rearranges items when category is changed
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Aspect

Understanding and
expressing own
emotions

(Emotional
Understanding and
Self — Awareness)

Managing Emotions
and Behaviour

(Emotional
Understanding and
Self — Awareness)

Understanding
Others’ Emotions /
Intentions

(Emotional
Understanding and
Self — Awareness)

Self-awareness

(Emotional
Understanding and
Self — Awareness)

Developing
confidence and self-
esteem

(Emotional
Understanding and
Self — Awareness)

Accepts the
presence of others
in familiar
environment

(Social Understanding
and Relationships)

Interactive Play

Skill

Expresses a Range of
Emotions

Step

Intentionally communicates their emotions to others for e.g. using symbol key ring/emotions visuals

Baseline | Achieved

Expresses emotions in keeping with the situation

Identifies Own Emotions

Identifies simple emotions in relation to self e.g. sad / happy, angry / afraid

Uses Own Strategies to
Manage Stress

Is able to comfort self / self-soothe when experiencing mild distress

Uses taught strategies to

manage emotions and
behaviour

Uses planned / taught / agreed strategies to self-regulate

Seeks out help to regulate behaviour / emotions

Knows when ready to re-join activity and acts accordingly

Recognises and responds

to emotions in others

Recognises emotions in others in teaching materials

Identifies own
characteristics

Identifies features of own physical appearance

Has a sense of belonging to different groups

Identifies interests and
strengths

Identifies activities / interests they like / dislike

Expresses preferences

Recognises own preferences

Expresses preferences

Shows confidence within

activities / learning

Shows confidence within a new activity or situation

Is independent within familiar activity

Accepts the presence of

others in familiar
environment

Accepts others having access to same resources

Shows enjoyment of being alongside others (not necessarily engaged in same activity)

Engages in shared activity

Takes turns with shared resources

Actively seeks out another to share activity

Copes with proximity of
others in public space

Accepts the presence of others in a public space — within learning setting (shared space)

Accepts the presence of others in a public space — community

Accepts presence of adult in

play environment

Allows adult to join in with their play
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(Social Understanding

and Relationships)

Positive
Relationships -
Supporting Adults

(Social Understanding
and Relationships)

Positive
relationships and
friendships (peers)

(Social Understanding
and Relationships)

Engages in interactive play
with an adult

Initiates play routine

Indicates they want play routine to continue e.g. by gesture, touch, vocalisation, eye contact

Engages in object play with
adult

Shares an item with an adult

Takes turns within play

Maintains attention when not their turn within play

Engages in play with peers

Watches peers playing with interest

Engages in play activities alongside peers

Engages in play activities interacting with peers

Accepts help from an adult

Communicates need for adult to help or support within an activity

Responds to adult’s suggestion to tackle a task differently

Accepts support from trusted adult to regulate behaviour

Engages positively with
supporting adult

Initiates interaction about interests / experiences with an adult

Communicates need for adult to help or support within an activity

Responds to adult’s suggestion to tackle a task differently

Accepts support from trusted adult to regulate behaviour

Accesses activities /
situations with adult support

Accesses everyday activities / situations with reduced support from familiar adult

Accesses new activities / situations with full support from familiar adult

Initiates interaction with
peer/s

Joins others already involved in activity / play

Engages positively in
interaction with peer/s

Responds to peer who initiates interaction

Shares leisure activity alongside a peer

Shares leisure activity with a peer

Shares items or equipment with others
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Attends to focus of group

Attends to focus of group activity (adult-led)

Maintains attention within group for specified period

Shifts attention to relevant focus within group

Participates in group activity

Group activities

Passes / receives object from another within group activity

Carries out requested action in group

Takes turn within structured group activity

(Social Understanding
and Relationships)

Is aware of self as part of
group

Identifies group / groups they belong to

Identifies other members of group by name

Responds to information or instructions directed to the group

Understands and conforms
to expectations of working in
a group

Sits in allocated place within group

Remains seated within group for specified time

Co-operates within group or ‘team’ activity

Participates in group
discussion

Communicates confidently within small group
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Understanding and
Expressing Own
Sensory Needs

(Sensory Processing)

Managing Own
Sensory Needs

(Sensory Processing)

Keeping Healthy

(Healthy Living)

Skill

Understands own sensory
needs

Step

Identifies own sensory needs

Baseline | Achieved

Communicates sensitivity to a feature of the environment

Responding to sensory
interventions

Calms / alerts / regulates behaviour in response to environmental adaptation being made

Increasing tolerance of
sensory input

Shows increased tolerance of specified touch

Shows increased tolerance of specified sounds / noise

Shows increased tolerance of specified visual input

Shows increased tolerance of specified smells

Shows increased tolerance of specified tastes

Shows increased tolerance of movement

Shows increased awareness and control of their own body

Accepts support to manage
own behaviour in relation to
sensory needs

Accepts alternatives to sensory seeking routines or behaviour that may be harmful or intrusive to self, others
or the environment

Requests others’ help to
manage sensory needs

Requests help from a supporting adult in order to modulate sensory input e.g. holds adult hand to allow deep
squeezes to arms

Acts to manage own
sensory needs

Actively participates in activities that assist with sensory modulation in a preventative way

Identifies own health needs

Indicates when they are unwell or in pain this may be through using core board, symbol support

Identifies location of pain

Makes healthy choices in
relation to food / drink

Distinguishes between edible / inedible foods
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Personal Care

(Healthy Living)

Independence and
Community
Participation

(Healthy Living)

Uses toilet independently in
familiar setting

Adjusts clothing to use toilet

Recognises sign for toilet (Male / female)

Maintains privacy when using toilet

Maintains good hand
hygiene

Washes hands as necessary

Washes hands effectively

Dries hands effectively

Dresses self effectively

Puts on clothing in correct sequence

Asks for help with fastenings

Orders a meal

Chooses what they would like to eat

Participates in mealtime with
others

Uses cutlery appropriately

Communicates needs at mealtime

Engages in communication during meal

Helps to clear table

Walks safely by the side of
road

Crosses road safely in familiar environment with minimal adult support

Crosses road safely in unfamiliar environment with minimal adult support

Finds way / follows
directions

Finds way to a familiar location in setting
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9> Conversational Partner Stage (&

The three stages of the HET Fundamentals of Learning Curriculum are taken from the SCERTS communication stages.

Below is an outline of the Conversational Partner Stage. This should be read alongside the SCERTS Determining Communication Stage worksheet.

Conversational Partner Stage:

Children at this stage continue to show difficulty with predicting the intentions of others, a challenge which impacts the development of self-efficacy as
a communicator and the ability to establish and maintain peer relationships.

This challenge also limits the development of more sophisticated syntax to clarify intentions, knowing how to pick topics, when to initiate, how to
balance conversational turns, and collaborating and negotiating with others.

Children at this stage are typically accessing subject learning. They may make strong progress across the curriculum but will need support to apply
learning.

Difficulties with social communication may present with odd or unusual behaviour.

It is important for teachers to continue to support the child’s social communication development to ensure the child’s continued success.

Key priorities at this stage are:

Increasing spontaneous communication with one’s peers and a sense of self-efficacy.
Increasing awareness of social norms of conversation (e.g., balancing turns, vocal volume, proximity, conversational timing, and topic selection).

The following pages set out what progression looks like at the Language Partner Stage, linked to the four key areas (Communication and Interaction,
Cognition and Learning, Social and Emotional, Sensory and Physical).
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Requests information / asks

Making Requests a question

Uses correct pronoun within question

Baseline Achieved

Answers a question

Answers unanticipated question

Responds appropriately to different question words / phrases

Communicates information
about the past and future

Uses correct tense for past / future

Recalls information that relates to self-e.g. address, names of siblings, favourite things

Recalls information that does not relate directly to self

Sequences information correctly when giving information

Talks about planned future events

Communicating
information /
commenting on
events

Expresses opinions /
thoughts / feelings

Volunteers information about what they are thinking / feeling

Gives opinions about a topic / event

Gives reasons for opinions

Gives instructions /
explanations

Gives instructions / explanations relating to activities / events in context

Gives recounts and
explanations

Retells an event or explains a piece of information repeating what they have heard

Retells an event or explains a piece of information using own words and details

Recalls important / key information when giving account or explanation

Comments on / draws
attention to an item / event

Comments on what another has said to extend or maintain conversation / discussion

Comments on items or events that are not present

Understands instructions

Carries out a sequence of instructions

Delivers a message as instructed

Delivers a message in question form and recounts the answer

Asks for help / clarification when doesn’t understand instruction

Listening and
understanding

Understanding questions

Understands and responds to ‘why’, ‘how’, ‘when’ questions

Understands and responds to questions about past, present and future events

Indicates ‘I don’'t know’ or ‘I don’t understand the question’ if unsure

Extracts relevant meaning /
information

Understands overall / main topic being discussed

Is able to extract information relevant to purpose from spoken information

Understands humour and
figurative speech

Recognises and understands verbal jokes / puns

Enjoys jokes
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Recognises and understands common idioms

Understands informal
speech / slang

Understands commonly used expressions appropriate to age (e.g. teen slang)

Greets others

Greetings

Takes lead from another as to appropriate greeting to use

Gains another’s attention

Gains attention using appropriate phrase or convention (verbally, gesture, visually)

Uses greeting to gain attention (verbally, gesture, visually)

Takes lead in conversation

Checks they have another’s attention before talking to them

Initiates conversation using appropriate conversation ‘opener’

Asks relevant questions

Ends conversation using conventional strategies

Conversations

Responds to conversation
partner

Takes turns within conversation

Answers questions to maintain conversation

Interrupts politely at an appropriate point within conversation

Monitors listener’s response and changes behaviour accordingly within conversation

Maintains flow of
conversation

Keeps to topic of conversation

Keeps topic of conversation relevant and appropriate

Adapts communication /
behaviour to suit situation

Non-verbal

Uses / adapts communicative style appropriate to the situation / relationship

Uses voice appropriate to the interaction

Uses gesture to support meaning

Maintains social distance appropriate to the situation

communication _ o
Shows evidence of ‘active

listening’

Indicates when they do not understand something they have heard

Makes relevant comments in response to what they have heard

Understands non-verbal
communication

Responds to facial expression as part of communication

Recognises and responds to tone of voice
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Skill Step Baseline Achieved

Independently uses objects with toys

Explores objects in ways other than their intended use

Engages in pretend / Attributes feelings to appropriate toys
symbolic play

e T Imitates sequence of pretend / symbolic play e.g. places car on play mat ready for car wash

Play Independently carrigs out sequence of pretend / symbolic play e.g. places items into basket from pretend
shop and takes to till to pay

(Learning and Enacts story routines / scenarios with toys (self-generated)
Engagement)

Acts out characters / stories / scenarios using role play

Enacts story routine / play

. Invites adult into play scenario
scenario

Engages with adult in play scenario

Tolerates another bringing own variables to a play scenario

Discovers new knowledge | Makes sense of information presented in written form

and understanding Makes sense of information received verbally

Attends to others taking turns within activity

Motivation and Attends to task, activity

E Uses strategies to prevent themselves becoming distracted e.g. sets timer
ngagement

Persists with task / activity | Completes task in given time period

(Learning and

Engagement) Engages in series of negotiated tasks in a sequence chosen by them

Initiates negotiation about tasks to be undertaken

Engages in negotiated tasks — -
Honours the terms of a negotiation about learning tasks

Makes realistic suggestions about ways to approach an activity

Identifies necessary equipment needed at start or during a lesson

Organises own belongings / Prepares equipment needed for a task / subject

resources
Puts equipment away when task / lesson is finished
Makes effective use of Records relevant information in planner
s timetables / planners - -
Organisation and /schedules Refers to planner to check information
independent
learning Shows awareness of time | Negotiates for more time to complete task if necessary
. management Accepts that an activity will take place at a designated time and place
(Learning and
Engagement) Gets started on task unprompted
Prioritises tasks / components of task
Works independently Attempts a task independently before asking for help

Works independently for given time period

Uses available tools as support
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Checks work before completion

Participates in planning own
learning

Communicates interest about a topic

Makes suggestions about content of learning programme

Plans work

Talks about / communicates what they will do

Plans within a given structure

Makes a visual plan of what they will do

Sets out sequence of tasks

Makes choices / decisions about what needs to be done

Negotiates ways of completing task

Makes notes about what they will do to complete a task

Asks for help

Recognises when help is required

Asks a peer for help

Incorporates suggestions / help into ongoing work

Finds way around learning
environment

Makes own way to different parts of school building

Asks for directions if unsure of way

Copes with queueing / lining
up

Understanding and
following rules,

Understands the reasons for queueing / lining up

Takes place in line

Is able to stand reasonably still and maintain their place in a line

Waits turn to be at front of queue

Copes with some natural bustle of a queue

Can be flexible about their position in a line

Can follow or lead a line

routines and
expectations

Attracts attention in an

(Learning and appropriate manner

Engagement)

Waits for appropriate pause before addressing teacher

Raises hand (or other agreed strategy) to indicate that they would like to ask / answer question

Waits turn to ask / answer question

Attracts attention using a conventional phrase

Follows agreed strategies
for movement within
learning area

Follows rules about movement within class or leaving class

Fetches / replaces equipment without causing disruption to others

Respects ‘space’ of others within learning environment

Follows playtime / break
time routines

Understands and accepts changes to break time routines

Shows increased tolerance
in relation to expectations

Accepts reasons given for certain procedures

Understands that expectations may be different in different situations
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Seeks help to understand expectations of others

Shows increased tolerance of expectations / situations with agreed adaptations

Identifies what they have done within an activity / lesson

Identifies what they have learned within an activity / lesson

Identifies what they have done well within an activity

Evaluates own learning
Identifies what they have found difficult within an activity

Identifies what they might do differently next time

Accepts adult drawing attention to work they have completed

Applies what they have learned previously in order to achieve a task

Applies understanding of

. Uses agreed strategies to help them achieve task
own learning

Evaluating own

. Knows when to ask for help
learning

Identifies what they find difficult

JLEEIE 170 Uses taught strategies to overcome difficulties

Engagement) Recognises own difficulties : ——
Attempts to solve a problem using own initiative

Asks for help to manage an area of difficulty

Identifies what they would like to achieve

Sets own learning goals Sets realistic learning goals

Understands what they need to do to achieve their goal

Identifies when they have reached their goal

Recognises own

; Shows pride in own achievement
achievements

Copes with celebration of achievement

Adjusts own visual schedule when informed of changes

Coping with Change Seeks further information about a change

Acts to cope with change Anticipates altered outcomes caused by changes

(Interests, Routines
and Processing) Expresses emotions experienced as a result of change in a controlled way

Applies strategies to regulate emotions caused by changes with reduced support
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- Transitions Organises own belongings to take to next activity

Makes successful transition

(Interests, Routines in ‘everyday’ situation Takes responsibility for transporting belongings between environments / activities
and Processing)

Uses special interests to Engages in interactive exchange with peer about special interest
Special Interests engage positively in L ) - . .
activities / exchanges Uses special interests to contribute positively to an activity with others
(Interests, Routines Engages with a range of Recognises that special interests of others may be different from their own
and Processing) activities unrelated to special . ] ] ]
interests Uses special interests of self / others to support developing friendships
Makes a choice Gives reason or explanation for a choice they make

Uses information available to | Understands the need to make choices realistic

make an appropriate choice | Understands the consequences of making certain choices

Gives category a label

Gives reasons for categories suggested

Sorts items into categories
Matches items by function

Suggests possible categories for sorting

Plans for an activity based on information available

Uses information to plan and Predicts what might happen in a situation based on previous experience

Problem Solving and

=R ! predict
Thinking Skills Predicts what might happen in a current situation based on information available
(Interests, Routines Deduces what something may be about by its appearance
and Processing) Makes deductions based on | Works out what needs to be done from items / equipment presented
information available Takes account of behaviour / actions of others to deduce information about a situation
Knows what information will be required for a given task
Asks for help with a problem
Recognises and acts to Request information to solve a problem
solve problems Uses information from the context to solve a problem
Uses information from other situations to solve problem
Reflects on problems Reflects on problem solving strategies used within a previous situation
encountered and strategies - - - - - —
used Suggests alternative strategies that may have been effective or preferable in a previous situation
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Identifies Own Emotions

Identifies more complex emotions in relation to self

Identifies physical feelings related to emotions

Identifies degrees of feelings within an emotion

Identifies cause of emotion

Makes connection between an emotion and what has caused it

Knows what usually / typically makes them feel positive emotions

Knows what usually / typically makes them feel negative emotions

Predicts likely emotional responses to a given situation

Reflects on previous experiences of emotions and can identify emotions linked to situations / events

Uses Own Strategies to
Manage Stress

Uses own strategies to self-regulate / distract self these may include use of band around wrist, squeezing
putty, popper toy

Takes part in planning and
preparing strategies to
manage own emotions and
behaviour

Participates in identifying strategies to help self-regulate

Participates in adapting environment / taking preventative action to help themselves self-regulate

Practices self-regulation strategies during calm periods

Understands the benefits of strategies for reducing stress and anxiety in a preventative way

Understands that different strategies help if applied to different emotions / situations

Uses taught strategies to
manage emotions and
behaviour

Uses different self-regulation strategies according to context / venue

Identifies stress signals and uses planned strategies

Recognises the need to modify their behaviour in response to other people’s reactions

Reflects on behaviour

Reflects on own behaviour

Links behaviour to thoughts and feelings in self and others

Recognises that behaviour choices can have good / bad consequences

Recognises how their behaviour can affect others

Evaluates effectiveness of self-regulation strategies

Recognises and responds
to emotions in others

Recognises emotions in others in real situations

Relates non-verbal communication to the expression of emotions (body language, facial expression, tone of
voice)

Takes appropriate action in response to emotions in others

Demonstrates understanding of the emotions of others in how they try to resolve conflict or negotiate

Identifies cause of emotions
in others

Suggests reason for an emotion using situational cues within teaching materials

Identifies cause of emotion in others in real situations

Identifies possible cause of another’'s emotions towards themselves
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Makes judgements relating
to others’ behaviour

Differentiates between friendly and unfriendly behaviour in others

Identifies different forms of bullying

Knows ways to get help when threatened by behaviour of others

Seeks help when feels threatened by behaviour of others

Identifies potential or actual
risk within situations

Identifies risks involved in particular situations

Acts to avoid putting self in vulnerable situation

Identifies situations where they should resist pressure from others

Knows how to seek help and advice when unsure of how to respond to pressure from others

Identifies own
characteristics

Identifies preferences in relation to own appearance

Identifies physical similarities and differences between self and others

Identifies features of own personality

Identifies similarities and differences in character / personality between self and others

Self-awareness

(Emotional
Understanding and
Self — Awareness)

Identifies interests and
strengths

Identifies own strengths / talents

Identifies ways in which interests, strengths and talents might lead to opportunities in the future

Seeks to extend their areas of strength

Recognises and expresses how they feel when they are doing something they enjoy / succeed at

Identifies difficulties

Identifies what they find difficult

Recognises and expresses how finding things difficult makes them feel

Makes use of own strategies to help them overcome difficulties

Makes use of strategies suggested by others to help them overcome difficulties

Expresses preferences

Shares interests with others

Expresses why they like some things more than others

Developing
confidence and self-
esteem

(Emotional
Understanding and
Self — Awareness)

Expresses opinions / ideas

Expresses opinions / ideas with adult

Expresses opinions / ideas with peer

Expresses opinions / ideas in small group

Expresses opinions / ideas in large group / meeting

Maintains reasonable personal viewpoint after considering others’ opinions

Asserts self in a non-aggressive way

Disagrees with someone without becoming personal or confrontational

Understands that expressing some views may offend others

Understands legal implications of holding and expressing certain views
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Experiences a sense of achievement when carrying out tasks independently

Shows confidence within

D . Identifies own achievements and skills
activities / learning

Accepts and values praise or celebration of achievements

Responds to negative Is confident in saying No in situations that may pose a risk

behaviour Seeks help in situations that may pose risk

Being with Others

Engages in shared activity | Initiates showing others what they are doing / have done

(Social Understanding Copes with proximity of

and Relationships) others in public space Uses agreed strategies to manage potential overload in a public space

Accepts help from an adult | Works through possible explanations of situations / behaviour of others with a trusted adult

Positive Shares concerns / problems with a trusted adult
Relationships - : : — ———
Supporting Adults Seeks advice from adult on social behaviour in specific situations
. . Seeks advice and support Shows understanding of outcomes of different behaviour in social situations
(Social Understanding from adult
and Relationships) Seeks support from adult to regulate behaviour

Reflects on situations / behaviour with support from adult

Asks to join others already involved in activity / play

Uses shared interest as point of contact with a peer

Initiates interaction with

peer/s Uses greeting behaviour with peers appropriate to situation / relationship

Invites another to join in an activity

Greets peer by name

Accepts help from peer

Positive Engages positively in Offers help to a peer

relationships and interaction with peer/s Asks permission to look at / handle another’s belongings

e B ([ EEe) Recognises what makes a ‘good’ friend

(Social Understanding Accepts change of conversational topic

and Relationships,
Ps) Accommodates others’ interests / ideas within a conversation / activity

ith activi . h her .
Takes account of others’ Stays engaged with activity / conversation when on another’s agenda / topic

interests / needs / feelings | Asks rather than tells when planning what they are going to do

within interactions . . . . . . . .
Accepts if peer declines, rejects interaction or terminates the interaction

Accepts that people may have more than one friend

Accepts that peers may vary who they play / spend time with

Recognises when own behaviour has offended or hurt another
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Acts to sustain positive
relationship

Adapts behaviour to sustain positive relationship

Apologises / repairs the interaction if own behaviour offends or hurts another

Recognises when Support is required

Attends to focus of group

Attends to peer who is focus of structured activity

Participates in group activity

Recalls responses of others in group

Chooses ‘partner’ for an activity or who should have the next turn

Understands and conforms
to expectations of working
in a group

Group activities

(Social Understanding
and Relationships)

Accepts not being first, winning, being chosen etc

Recognises when they have got something wrong and accepts correction

Collaborates with peers to complete a task

Follows clearly defined group rules

Asks for help within a group activity

Participates in group
discussion

Communicates confidently within large group

Contributes to small group discussion about a given topic

Presents work to familiar group

Participates in role play in familiar context
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Skill Step Baseline Achieved

Understanding and Expresses feelings in relation to sensory experiences
Expressing Own Understand
Sensory Needs naers ann:‘e%\gm SeNsory | |dentifies sensory experiences that cause them anxiety or discomfort

Identifies sensory experiences that are beneficial to them e.g. calming or alerting

(Sensory Processing)

Accepts support to manage
own behaviour in relation to | Understands and observes ‘time and place’ rules in relation to specified sensory stimulation
sensory needs
Requests others’ help to
manage sensory needs

Requests reasonable change to environment

Managing Own Makes agreed changes to environment as required to alleviate sensory sensitivities

Sensory Needs ) . . .
Independently makes use of equipment / aid to alleviate sensory input

(Sensory Processing) Acts to manage own Uses sensory modulation strategies appropriate to context

sensory needs Takes agreed action to remove self from situation to avoid sensory sensitivities / overload

Re-joins activity once sensory needs are regulated

Identifies ‘early warning’ signs of sensory ‘overload’ and takes appropriate action

Identifies own health needs | Rates severity of pain

Identifies healthy / less healthy foods

Keeping Healthy

Makes healthy choices in Understands concept of ‘balanced’ diet

Healthy Livin : )
( v 9 relation to food / drink Makes healthy choice of food or drink at designated times

Accepts that it is ok to have occasional ‘treats’

Uses toilet without help

Uses toilet independently in Cleans / wipes self after using toilet

familiar setting Adjusts clothing when finished using toilet

Washes hands after using toilet

Identifies reasons for hand washing

Personal Care Maintains good hand
hygiene Identifies activities that require hand washing before / after

(Healthy Living) . e . .
» Identifies own sensory sensitivities in relation to clothing
Identifies and manages

sensory needs in relation to | Acts to remedy sensory sensitivities

hygiene and clothin
vl "9 Identifies preferred hygiene products

Uses a range of fastenings on clothing

Dresses self effectively

Ties shoelaces
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Checks that clothing is correctly worn / fastened

Is discreet when getting changed / dressed in public

Chooses clothing appropriate to conditions

Chooses clothing appropriate to social situation

Differentiates between finger foods / need for cutlery

Participates in mealtime

with others Serves others during meal

Excuses self / asks to leave table

Follows procedures for keeping safe at school / college
Keeps safe at school /

college (or other education | Recognises that some rules are present to keep themselves safe at school / college

settin
Independenc_e and ing) Follows safety instructions for using equipment
Community
Participation Walks safely by the side of Walks safely beside adult (no contact) by the side of road
(Healthy Living) road Walks safely with group by side of road

Identifies common signs

Uses signs to find way

Finds way / follows

. . Follows directions to reach a location
directions

Uses a map to find a location

Asks for directions from a safe person if unsure / lost
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